In this study, we analyze self-reported development experience of adolescents involved in various
the school (Bronfenbrenner, 1979) . The structured extracurricular activities, in which adolescents are actively involved, provide a favorable context for their psychological growth and development (Eccles et al., 2003; Mahoney et al., 2005; Bonhert et al., 2010; Eccles & Roeser, 2011) 
Russia.
In the modern Russian society, a large share of adolescents are involved in extracurricular activities. The tradition to be involved in groups, teams and clubs has persisted from the Soviet era, along with the established infrastructure represented by Palaces of the Pioneers, culture and recreation centers, sports clubs, musical and art schools. According to a recent study, 80 to 94 % of students (depending on the type of settlement) have attended one of such groups or clubs during their school years (Ivaniushina, Alexandrov, 2014) . In this, Russia in not an exception: extracurricular activities of adolescents are typical for many countries. Thus, according to Mahoney and Stattin (2000) , about 75 % of Sweden 14 years old students are involved in some kind of extracurricular activities. in Australia, up to 91 % of 12 to 16 years old students are involved into such activities (Blomfield, Barber, 2009 ).
Extracurricular activities, especially structured activities, create a specific environment for socialization of students, and an environment for acquisition of various social skills that may not always be developed during school education (Feldman, Matjasko, 2005) . based on their self-assessment (Hansen & Larson, 2005) . This tool (YES) has been used to study school extracurricular activities in various countries (Hansen et al., 2003; Larson et al., 2006; Hansen et al., 2010; Blomfield & Barber, 2011) ; however there have not been similar studies in Russia. In this study, we have (Lareau & Weininger, 2008) . Organized activities include all types of activities that take place on schedule, under the guidance of experienced adults. Typically, such activities are aimed at development some specific skills or abilities. They include various clubs, teams, art and sports schools. Unstructured activities have no schedule, no leader, no well-defined group of participants: children get together to play football, roller skate, or just kill the time. In this paper we shall examine organized extracurricular activities.
Participation in extracurricular activities
is very important for personal development in teenagers: they get an opportunity to try out different sports, creative or intellectual pursuits.
A variety of activities and an option to combine or change them in different ways creates some kind of "testing grounds", which offers children and adolescents a wide range of opportunities for developing various aspects of their personality.
Extracurricular activities contribute to their identity formation, and offer a base for creating strong connections between the adolescents sharing the same system of values (Barber et al., 2005) .
Sociologists of education believe that participation of adolescents in organized activities is connected to a general positive trend in their development, regardless of the activity type (Eccles & Barber, 1999; Eccles at al., 2003) . It has been shown that participation in school teams and clubs is positively associated with active involvement of adolescents in the school life; it also increases a chance to finish school on time; at the same time a chance of their being involved in negative activities is decreased (Eccles & Templeton, 2002; Fredricks & Eccles, 2005) . Due to the fact that adolescents involved in extracurricular activities share the same norms and values that accepted in the society, they are less likely to manifest deviant behavior and better protected from the influence of delinquent environment (Barber at al., 2010) . Participation in organized leisure activities is associated with low levels of antisocial behavior; on the contrary, participation in unstructured types of activities (gangs and similar groups) is often associated with high levels of deviant and destructive behavior (Mahoney & Stattin, 2000) . The fact of participation in a structured activity (team or club) is less important than intensity of such activity: in a longitude project of Canadian researchers, they have demonstrated that a higher involvement of adolescents in extracurricular activities in grades from 7 to 10 is associated with higher academic performance and level of civic awareness in the 11th grade (Denault & Poulin, 2008 ).
Extracurricular activities have also attracted researchers and teachers in connection with manifestations of deviant behavior in adolescents.
In this area, results were not as clear. In some studies it has been shown that participation in an organized activity, especially sports, reduces the tendency to deviant behavior, because students respect their coaches and listen to them (Thornberry et al., 1991) ; in addition, adolescents that are actively involved into extracurricular activities don't have much spare time that might be used for destructive activities (Agnew & Petersen, 1989) . However, results of other studies have shown that certain sports create a specific area of activity, which may place adolescents in a group of risk. Adolescents involved in individual sports had more bad habits than those involved in team sports (Agans & Geldhof, 2012) . In another study it was shown that the levels of delinquency, drug usage, and truancy were higher in adolescents involved in certain kind of sports than in adolescents involved other kinds of extracurricular activities (academic clubs, performing arts, etc.), or in those not involved at all (Metzger et al., 2009) . The range of possible extracurricular activities is very wide, and therefore we cannot expect that these different types of activity will affect the development of personality and interpersonal abilities in the same way. A large number of studies has been devoted to effects of specific activities or their combination.
Participation in sports has a significant impact on social life of adolescents: they help to establish social interactions between students from different schools, and form a sphere of motivated, responsible peers (Broh, 2002) . In addition, sports activities promote the development of communication skills aimed at peers and adults (coaches and teachers), which also helps to lower the communication barriers outside of the school and sports clubs (Howie et al., 2010; Holt et al., 2011) . Involvement in extracurricular organized sports activities helps the adolescents to cope with their feeling of social anxiety (Findlay & Coplan, 2008) . A meta-analysis of articles describing the effects of extracurricular sports activities shows that the increased self-esteem and an overall improvement in mental health are the most frequently mentioned positive effects (Eime et al., 2013) .
In addition to sports, researchers have studied the effects of the performing arts (dance, theater, music). Adolescents involved in these types of activities have mentioned about positive and negative emotions, noted their increased ability to concentrate and cope with difficulties (Trayes et al., 2012) .
To sum it up, the accumulated evidence shows that the development of certain competencies and social skills in adolescents depends on the specific type of extracurricular activities, on content of these activities, on the nature of the interaction with peers involved in the same activities, and on the characteristics of adults who organize this activities.
The YES tool, its development and application
One of the methods for studying the formation of competencies and skills in adolescents is a 
Methods and data
Participants of the study. Our study was conducted on 3367 students of the 9th grade Table 1 ).
Categories of extracurricular activities.
Our classification of extracurricular activities has been developed based on the open answers from the students. During development of our classification we based both on the published data (Agans et al., 2012; Blomfield & Barber, 2009; Hansen et al., 2010) , and on our own interviews with students. We have divided sports activities into 4 categories; arts activities into 2 categories; and vocational clubs were assigned to the last 
Results
For each of the scales measuring the personal and interpersonal competencies we have built a separate regression model, with categories of extracurricular activities as main independent variables, and individual properties of students and their schools as control variables. Table   3 shows the results of our multiple regression analysis, standardized betas and their significance level. We did not include our control variables into Table 3 , even though they were included into analysis, because we didn't examine their impact in this study.
In Model 1 we tested the first hypothesis:
time management skills should be better In Model 2 we tested the second hypothesis:
the skills of goal setting should develop better in sports activities that are focused on results.
According to our expectations, we have found out that students involved in individual sports and martial arts mentioned that these studies developed their goal setting skills. On the other hand, students involved in team sports, arts activities and vocational clubs did not note this effect.
The third hypothesis on development of the ability to work in a team has been tested in In Model 4 we tested the fourth hypothesis:
fine arts activities contribute more to identity work than other activities. However, our hypothesis was not confirmed in this case: we have found out that the dependent variable was significantly connected to all categories of activities. This means that any activity, which adolescents perceive as important, is perceived as a way to form their own identity.
Finally, in Model 5 we tested the hypothesis about the relationship between specific activities and the growth of social capital. Students involved in all kinds of sports activities mention about an increase in their social capital, as well as students engaged in performing arts (dance, theater); it is interesting to note that for the latter students this effect is stronger, as can be seen from comparing the relevant standardized regression coefficients. the study on the American students has shown that identity work is mostly mentioned by the adolescents involved in service or faith-based organizations; students involved into fine arts and performing arts mention it less often; and students involved into sports activities never mention this aspect in their answers Hansen et al., 2010) .
Discussion
Many authors have pointed out that participation in a wide range of extracurricular activities contributes to positive personal development in children and adolescents, helps to develop their interpersonal skills, and consequently helps them to overcome problems of growing up (Mahoney et al., 2005 , Denault and Poulin, 2008 , Eccles et al., 2003 . Our study contributes to understanding of the potential role of involvement in various kinds of extracurricular activities, and emphasizes the fact that each type of activity has its unique range of effects on the development of adolescents.
In conclusion, we would like to outline possible future developments of our study. Firstly, it would be interesting to examine a connection between intensity of a particular activity and self-assessment of acquired skills, because, as shown in a recent research in Canada, skill formation is affected not just by a specific kind of activity but also by the time and efforts spent on this activity. Secondly, it would be interesting to investigate not only positive experience but also negative obtained experience (Dworkin, Larson, 2006) , and its self-assessment by adolescents.
Thirdly, further research would help to clarify the mediating role of the individual psychological traits in children and adolescents on the results, which they obtain from their involvement in organized extracurricular activities.
